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　This paper describes a short-term exchange programme between students training to be teachers in Taiwan 
and Japan. The programme provided the opportunity for the students to visit the partner university for a period 
of about two weeks, living in university accommodation and participating in student life. During that period, they 
observed and participated in classes at all levels from kindergarten to university, engaged in discussions with 
students and teachers and gave presentations about their own culture. The participants wrote reflections on their 
experience, which revealed that they gained many benefits from the programme on an educational, linguistic and 
cultural level.
　この論文は，台湾師範大学と千葉大学教育学部の（教師になるための）学生交流プログラムについて記したもので
ある。このプログラムは約２週間の学生交流であり，その期間は互いの学生は学生寮に住み，学生生活を送る。また，
交流学生は，相手国の幼稚園から大学までの各学校段階のクラス・授業を観察し，大学の講義・実習に出てディスカッ
ションをし，自分の国や滞在国の教育制度や文化についてプレゼンテーションをおこなった。交流した学生は，この
プログラムから得た教育的・言語的・文化的効果を自らの体験として，省察して表わした
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Introduction
   In an era of increased globalization in the educational 
world, where the need for intercultural exchange through the 
medium of English is even greater than before, opportunities 
for future teachers to participate in intercultural exchanges, 
whether long or short-term, are increasing. These can bring 
students considerable benefits on an educational, cultural 
and linguistic level, which as well as being a memorable part 
of their university experience can also be an inspiration to 
them in their future careers as teachers. Universities offering 
teacher-training courses are in an ideal position to offer such 
programmes to students. The purpose of this paper is to 
consider issues related to and students’ reflections on a short-
term educational and cultural exchange programme between 
university students on teacher-training courses in Japan and 
Taiwan. 
     Japan and Taiwan are societies which place a high value 
on education at all levels and have similar structures in their 
education systems. All students learn English as their major 
foreign language, and people involved in education face 
challenges ranging from introducing English effectively at the 
elementary school level to developing methods for training 
teachers. While teachers in Taiwan and Japan face similar 
challenges, they may have different styles and approaches 
to facing these challenges. In this respect, it is important to 
provide students with opportunities to experience each other’s 
education systems so that they may both learn from another 
culture and reflect on their own educational experiences from 
a different perspective. With these goals in mind, a short-term 
exchange programme was set up between students in the 
Faculty of Education, Chiba University and National Taiwan 
Normal University, a leading teacher-training institution in 
Taiwan (henceforth referred to as NTNU). In this programme, 
a small group of students from each institution visited the 
other and observed and participated in lectures and classes 
at various levels. Prior to explaining the background to this 
programme, we will discuss previous studies which provide a 
background to educational issues in Taiwan.
Backgroundtoandpreviousstudieson
educationalissuesinTaiwanandJapan
    As mentioned above, Japan and Taiwan have some 
similarities relating to their educational structures and values. 
Similar general factors include the gradual movement from 
an elite to a mass higher education system with greater 
demand and a marked increase in participation between the 
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1960s and the present age. Wang, (2003) comments on the 
strong link between higher education and economic need in 
Taiwan, referring to the high investment in primary education 
as an investment in Taiwan’s future. Other similar issues 
noted include the mixture of public and private provision in 
higher education, issues relating to the financing of higher 
education, and employment of graduates. 
     In addition to the factors mentioned above, Japan and 
Taiwan face similar challenges in terms of the need to prepare 
students to communicate in English in the global society. In 
this respect, Chern (2002) outlines some of the issues related 
to English language teaching in Taiwan. As in Japan, English 
was originally offered as a major subject in Taiwan from the 
first year of junior high school right through to university. 
It was introduced as a subject in primary schools in 2001, 
earlier than was the case in Japan. At the tertiary level, it 
was the only required language until 1993, after which 
others were added. It is therefore a major part of all students’ 
education and with an earlier formal start than in Japan. 
Other issues facing both Taiwan and Japan include the shift 
in emphasis from an entrance-examination focused grammar-
translation methodology to a more communicative focus and 
the related issues of training teachers for this. Problem areas 
referred to by Chern include regional differences such as a 
disparity in proficiency levels and divergence of materials 
issued in different geographical areas. 
     The challenge of implementing communicative language 
teaching in traditional classrooms is a frequently-discussed 
issue in both Japan and Taiwan. Chang (2011) interviewed 
teachers in Taiwan order to analyze the factors affecting the 
implementation of communicative language teaching. As in 
Japan, they were encouraged to teach communicatively, but 
they found a gap between policy and practice. The problems 
they mentioned included large classes, with related difficulties 
in carrying out group-work, low student proficiency and test-
oriented instruction. It was also more difficult to evaluate 
students’ communicative ability than to carry out traditional 
examinations in large classes with a lack of appropriate 
measures for doing so. Furthermore, the teachers in the 
study expressed concern about their own English ability 
and the lack of an adequate instrument to evaluate students’ 
performance in large classes and with limited teaching hours. 
She suggests that there is a need for more in-service teacher-
training in helping students to deal with these issues. Despite 
the difficulties, she found that the teachers had positive 
attitudes to communicative language teaching. 
     According to Chern, a new English curriculum was 
implemented in 2001. Changes included skills-based 
approaches, cultivating students’ interests in learning English, 
and promoting students’ understanding of local and foreign 
cultures. English instruction was introduced to all 5th graders. 
Textbooks were also developed nationwide following a 
synchronized syllabus.  The new textbooks were based on 
communicative syllabi, but classroom instruction was based 
on accuracy and was test driven. From the new era in 1995, 
at the secondary school level, more emphasis was placed 
on developing students’ interest in learning English. At the 
university level, it had been a required course but was made 
an elective after 1993. Most universities continued to offer 
mainly English, with reading and translating literature being 
the most frequent activities. 
     With moves to introduce English officially at the 
elementary school level being currently a major focus in 
Japan, learning from Taiwan’s earlier start in this area can 
be beneficial to Japanese students. Chern (2002) outlines 
the reasons and background to implementing it in Taiwan. 
These include: to develop an international perspective, to 
maximize the students’ critical period in language teaching, 
to satisfy parents, to cultivate interests in foreign languages 
and cultures. and to follow the trends of the new era. Nunan 
(2003) interviewed teachers across the Asia Pacific region 
and found similarities and differences between their global 
education policies. He found that globalization had been a 
major factor in introducing English at the primary level in 
Taiwan with the result that it was introduced as a subject from 
2001. He also acknowledged that there was a gap between 
expectations and what could realistically be delivered. 
Issues remained regarding teachers’ skills and training and 
appropriate pedagogy for teaching young learners. Despite 
these difficulties, he refers to the positive impact of the 
government investment in English education, which will 
have benefits later and lead to higher skills among university 
students. He found similar issues in other countries across the 
region. 
     Similar research using reflective practice with in service 
teachers was carried out by  Liou (2001), who also concluded 
that although there were quantitatively more teacher-training 
courses, more training in linguistics and pedagogy was 
needed for elementary school English teachers.  A positive 
point was that more teaching was being carried out in 
primary and secondary schools. Butler (2004) carried out a 
comparative study among elementary school teachers across 
the region and found similar issues related to teacher training 
and and proficiency. She compared Japan and Taiwan. At that 
time, English had been introduced nationwide from the 3rd 
grade but in Japan, it was still part of the period of integrated 
study and not an official subject. Overall, she found great 
enthusiasm for and positive attitudes to the teaching of 
English at the elementary school level but with a different 
focus. She suggests that in Taiwan, the emphasis was on 
developing students’ basic English communication including 
reading and writing whereas in Japan the focus was on oral 
activities. listening and cultural activities. 
     All these studies suggest that at the time of implementing 
elementary school English education, there were various 
issues common to Taiwan and Japan. It can therefore be of 
great benefit to future English teachers from Japan to learn 
how teachers in Taiwan faced these issues and what strategies 
they developed to overcome difficulties. 
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Teachertraining
    As both institutions in this programme have a major focus 
on teacher training, understanding some of the similarities 
and differences in teacher training systems between Japan 
and Taiwan was a focus of this programme, with students 
from each group attending lecture and discussion sessions 
on this. A significant development in the history of teacher 
training in Taiwan was that it moved from a planned type 
with the number of teachers trained to meet demand, but 
it subsequently changed to a system of marketization after 
1993. As a result, securing a teaching post was not guaranteed 
and became more competitive with the number of trainees 
vastly exceeding demand. Graduates, therefore often had to 
choose other careers. In addition, since 2003, there has been 
a requirement for future teachers to undertake a teaching 
practicum of six months post-graduation. There has also been 
an increased focus on practical methods rather than theory.
     Fwu and Wang (2002) mention Taiwan’ s tradition of 
recruiting and retaining highly-qualified teachers. Teaching 
is an attractive career there because of the high social status 
enjoyed by them with relatively high compensation, the sense 
of making a difference to students’ lives and a higher support 
from the community than is the case in many other countries. 
They mention that previously teacher training courses were 
only offered at three universities, which typically attracted 
very high-level students. The government initiated various 
measures to make attract talented candidates such as tuition-
fee waivers and free accommodation. There was also an 
annual Teachers’ Day to show respect to teachers. 
      Since 1993, other universities have been permitted to set 
up teacher training departments, which have successfully 
recruited highly motivated and academically talented 
students. Then after the 1994 reforms, many of the incentives 
to recruit teachers such as free tuition and the guarantee of 
employment were abolished. The number of teacher training 
programmes increased to 63 with admission to them being 
competitive and success rates in becoming a teacher as low as 
15 percent. They were able to accept academic students from 
a large pool. Teaching remains a high-status profession with 
favourable conditions. Yang and Huang (2016) comment that 
improving the quality of teachers is one of the fundamental 
strategies for dealing with globalization and that the reforms 
enabled ordinary universities to take part in teacher training 
and control the quality through the mechanism of free 
competition. They refer to the difficulty of securing a teacher 
training position, but also mention that some teachers are 
still funded if they promise to work in rural areas. Wang 
and Bin (2013) carried out a comparative study of teacher 
training in various Asian cultures and found that in Taiwan 
teachers were required to have professional knowledge and 
competence, divided into various sub categories, which were 
different from the requirements for teachers in Japan. 
     This brief overview of educational issues in Taiwan 
indicates that Japan and Taiwan have faced similar issues 
in meeting the challenges of a globalized society. However, 
there is a different emphasis in the ways they have carried out 
reforms. Taiwan’s previous experience of the issues related 
to teaching English in elementary schools and the ways of 
training teachers at all levels are areas where students can 
learn from each other. An effective way for students from 
Taiwan and Japan to deepen their understanding was for 
them to directly experience each other’s education systems 
and share their ideas with each other. The next session will 
consider the background to and rationale for the exchange 
programme. 
Backgroundtotheexchangeprogramme
     As mentioned above, short-term programmes can 
provide students with insights into another culture and 
the structures and values of its educational systems. They 
can also provide them with opportunities to share ideas 
with university students who are in similar programmes of 
study. Incorporating these goals, a short-term educational 
exchange programme was established between the Faculty of 
Education, Chiba University, and National Taiwan Normal 
University. Prior to the establishment of this programme, 
there was a previously existing connection between the two 
institutions. Groups of Chiba students had also visited NTNU 
to participate in its renowned Mandarin training programs as 
well as visiting places of cultural interest while residing in 
on-campus dormitories and experiencing life on campus. 
      Building on these connections, a new programme was 
established based on suggestions from professors. In this 
programme, there was to be greater emphasis on education, 
student intercultural exchange and visits to educational 
institutions at all levels from kindergarten to university. The 
overall educational, cultural and linguistic purposes of the 
programme can be summarized as follows: 
1. t o  deve lop  s tuden t s ’  Eng l i sh  f l uency  th rough 
communicating with each other not only during the formal 
sessions, but also in informal activities during their free 
time
2.  to visit educational institutions at all levels from 
kindergarten to university, observing classes and discussing 
educational issues with teaching staff there to enhance 
their awareness of the similarities with and differences 
from educational systems and issues in their own country. 
Due to the language barrier, they mostly observed English 
classes, but there were also opportunities for students to 
observe other practical classes relevant to their fields of 
study, for example, home economics, calligraphy and 
music
 3. to experience another culture by arranging and 
participating in visits to places of interest during their free 
time. They also experienced normal student life in the host 
culture through living in student dormitories and using 
university facilities 
 4. to develop research, communication and presentation 
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skills through giving presentations in English on aspects 
of their own culture and education systems and in doing so 
come to understand their own culture better.
Selectionofparticipantsandperiodofstay
Each of the participating institutions was responsible for 
selecting their participants for the programme, The students 
from Chiba were selected based on criteria such as academic 
scores, English ability, and interest in education in Taiwan. 
The process included both a written report and an interview 
in both Japanese and English. 
The visits that have occurred to date are as follows: 
1st stage (four or five- day programmes)
Students visited schools and university and gave presentations
March 2016: three students and two professors from Chiba 
visited Taiwan
September 2016: six students and two professors from Chiba 
visited Taiwan
March 2017: four students and one professor from Taiwan 
visited Chiba.
In these short visits, the programme involved visiting a junior 
high school, an elementary school, giving a presentation, and 
discussions with students and professors. After this, a 10-
14-day programme was established for students to visit the 
host institution from 2017, which would enable students to 
have closer contact with each other and visit a wide range of 
educational institutions participating in classes and holding 
discussion with professors, teachers and students. In each 
case the students resided in the university dormitories, on or 
near the campus. This enabled them to experience daily life. 
At the weekend, they were free to plan their own programme 
of cultural activities.
     The students were selected several months in advance so 
that they would have time to prepare for hosting the visiting 
students, making contact by email or social media in advance 
and share in the organization of activities. They would also 
have time to research the presentations that they would make 
in Taiwan. 
     Throughout the programme there were opportunities 
for the students to exchange ideas in both formal sessions 
and informally. The students participating in the 10-14-day 
programme (two groups from Taiwan and one group from 
Japan) also wrote reflections throughout the programme. 
The main findings from the written reflections are presented 
below categorized into various topics based on the issues 
mentioned above. 
SummaryofStudents’Reflections
Introductiontouniversitylife
As mentioned above, the students resided in university 
dormitories. They were given tours of the campus at the 
beginning of their stay. The Chiba students were particularly 
impressed by NTNU’s system of “Student Ambassadors” 
who were students specifically selected and trained for the 
role of guiding international guests and visitors around the 
university campus. 
Teachertraining
The Japanese students were given a lecture on education and 
the situation of teacher training in Taiwan. They expressed 
surprise at the greater difficulty of becoming a teacher, the 
lower acceptance rate and the fact that more students in 
Taiwan studied abroad. They were impressed by the measures 
in Taiwan to improve conditions and decrease the differences 
between urban and rural areas such as offering online tutoring 
and sending teachers to rural areas to teach. Other differences 
noted were the longer period of teacher training (six months) 
and its timing after graduation. Another factor which 
impressed the Japanese students was the extent to which 
the government has invested money in education in Taiwan. 
One student wrote: “I realized that education in Taiwan uses 
much more time and money to train students than Japan. For 
instance, the period of teaching practice and internship is 
longer. I thought that Taiwan has a positive atmosphere for 
learning and understands the importance of education in a 
long-term point of view.” 
     The students also commented on the similarities between 
Taiwan and Japan such as the gaps between educational 
provision in different areas, the pressure of entrance 
examinations, parental pressures and the role of cram schools 
in preparing students for examinations. 
UniversityClasses
A key part of this programme was that in university level 
classes, the students did not just observe but also participated 
in the classes as if they were regular members of the class. 
The Japanese students participated in two English classes at 
NTNU, both taught by Taiwanese teachers, one specifically 
related to teacher training and one for English presentation. 
These provided opportunities for them to share ideas with 
future teachers of English. The classes in NTNU were larger 
than the students were used to with over 30 students. They 
were also longer. Chiba students have classes of 90 minutes 
whereas in NTNU, the class time was divided into two halves 
of 50 minutes each with a short break in the middle. 
    In the first class, the focus was on making speeches. The 
students were expected to think of speeches quickly, perform 
them in groups and record them. The Chiba students found 
the classes to be high level, fast-paced and challenging, 
and they considered the Taiwanese students to have greater 
English fluency than they did. In particular, they commented 
on the emphasis on logical and critical thinking and the 
pressure of having to think of speeches more spontaneously 
than they were used to. They also expressed surprise that 
classes held all in English were normal in Taiwan whereas 
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in Japan, they had less experience of classes taught all in 
English. 
      The second class was for trainee teachers of English 
to prepare for teaching a high school class. and involved 
discussion of comparative education issues between Taiwan 
and Japan. This included comparing textbooks, and the main 
activity was a comparison of their high school textbooks and 
a discussion of how they would prepare a class for teaching at 
this level. The Chiba students had also experienced this type 
of class in Japan and had also been given detailed instructions 
from the professor in Taiwan as to how to prepare it in 
advance. As textbooks provide concrete examples of the 
English curriculum, this class prompted many comments 
in the students’ reflections about the background to Taiwan 
students’ high proficiency in English. They commented on 
the greater volume of vocabulary that was introduced in 
Taiwan’s textbooks compared with those used in Japan. 
     Attending these two classes provoked positive reactions in 
the Chiba students. Overall, the high level and fluency of the 
Taiwan students and positive attitudes of the Taiwan students 
motivated them to improve their English skills and to speak 
out more in class. 
TaiwanstudentsinChibaUniversity
The students from Taiwan also visited various classes in 
Chiba University. These were mainly English classes, but they 
also had the opportunity to visit other classes related to their 
interests and fields of study such as art, home economics, and 
calligraphy. In their reflection sheets, they wrote positively 
about these classes. Major observations include the fact that 
class sizes, particularly for English communication classes 
were smaller than in Taiwan with between 10 and 25 students 
in a class. Students commented that more handouts were 
used in classes in Japan, and students tended to rely more on 
reading their notes when giving presentations. In Taiwan, they 
were expected to memorize more. In the classes, they enjoyed 
participating in fruitful group discussions in English with 
Japanese students. Some of them commented that the Chiba 
students were less spontaneous and needed more “thinking 
time” before expressing an opinion. They also commented 
that the Chiba students were careful about politeness to 
senior (senpai) students, which they noticed both in the 
classroom and in informal situations. In other classes. They 
were also impressed with the professors’ way of explaining 
things to students step by step. They particularly enjoyed 
classes where the Japanese students gave presentations about 
Japanese culture. NTNU students also participated in “zemi” 
They explained that they did not have this system in their 
university, and they were impressed with this opportunity for 
professors and students to have discussions in small groups 
and form closer connections than in a regular class. Overall, 
the university visit enabled closer communication between 
the students from Chiba and Taiwan and provided them with 
valid insights into each other’s educational experiences. 
They continued to exchange ideas informally outside of class 
during social events arranged by the students, which also 
included students who were not participants in the exchange 
programme.
ElementarySchoolvisits
Elementary school visits were included in the programme 
for both groups. As mentioned above, Taiwan has been 
investing in elementary school education in general and 
placing great emphasis on English education. Experiencing 
the results of this directly was a precious opportunity for the 
students from Chiba. Their visit included a welcome talk 
by the Principal and members of staff, a tour of the school, 
observation of English classes and follow-up discussion and 
lunch. Points that impressed them included the following: 
the role of parents was highly valued by the school as was 
demonstrated by the fact that photographs of past PTA leaders 
were displayed in the school meeting room. The students 
were also impressed that there was a relaxation room for 
teachers, separate from the general teachers’ area. They also 
commented on the large number of English books available 
in the school library.
     The English classes the students observed in the 
elementary school were not regular classes but part of a city 
wide programme taught by native speakers in an “English 
village.” This programme brought in children from various 
schools to use the school’s facilities and participate in special 
authentic-situation based classes. The children participating 
viewed the special lesson as a highlight of their English 
learning. The session consisted of: 1. orientation session 
with explanations by Taiwanese English teachers in both 
English and Chinese, 2. activity session where the students 
were divided into groups and taken into separate classrooms 
where native-English speakers taught them using authentic 
communicative activities such as shopping or buying tickets. 
The classrooms were specially designed to resemble a cinema 
or a shop to enhance the authenticity of the experience. 3. 
The children returned to the previous classroom for a follow-
up session. The orientation and follow up sessions included 
a pre-test and post-test which included grammar questions 
to check what the children had learned from the experience. 
This was admittedly a unique experience for the children and 
may be significantly different from regular English classes. 
The Chiba students commented that they were inspired by 
the high English ability of the Taiwanese English teachers, 
clear organization and the smooth collaboration between 
Taiwanese teachers and native English teachers. They were 
also impressed by the positive way in which the children 
participated in the activities and were not embarrassed to 
speak out. They seemed to understand the teacher’s English. 
Overall, they were impressed by the commitment to early 
English education that they perceived through the observation 
of teaching and discussion with teachers. 
     The school visit was greatly enhanced by the warm 
welcome by the staff of the school. Fruitful discussions over 
lunch with the Principal and all the teachers involved in 
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English teaching enhanced the students’ appreciation of the 
visit. They commented that this atmosphere made it easy 
for them to speak out and ask the questions they wanted to 
ask without hesitation. One example is that a student who 
was training to teach English in elementary school, shared 
ideas with one teacher about the practicalities of preparing 
interesting English classes and how time could be found 
for this amidst all the paperwork that had to be carried 
out. Overall this combination of observation and informal 
discussion in a friendly atomsphere was a fruitful experience 
for the Chiba students. 
Juniorhighschoolandhighschoolvisits
The Chiba students observed an English class and a science 
class conducted in English (a small class for gifted students) 
in Taiwan. The English class contained about 30 students, 
a regular teacher and an assistant teacher. The class was 
conducted all in English. In the class the children discussed 
a well-known work of children’s fiction and engaged in post-
reading activities. They carried out group discussions, and 
maximum use was made of technology. Activities included 
using tablets, apps and uploading videos. The Chiba students 
were impressed by the range of activities and the use of 
technology to carry out these activities. As was the case in 
the university class, they perceived greater spontaneity in the 
Taiwan students’ communication, for example their ability 
to present their work spontaneously and without a script and 
to use English naturally. The students seemed to willingly 
communicate with each other in English and use a wider 
range of vocabulary than Japanese students of that age. The 
Chiba students were also impressed with the organization and 
management of the class and the good relationships among 
the students and with the teachers. 
     In the high school, the students observed two classes. 
The first was a second -year writing class with more than 40 
students, a native English speaker and an assistant teacher. 
It was conducted all in English. The students in the class 
wrote stories in English. In this class, too the Chiba students 
commented on the fluency of the students and their ability 
to understand and respond to the fast speech of the native 
speaker. In the second class, conducted by a Taiwanese 
teacher, the students wrote haiku in English. After the classes, 
there were discussion sessions between the Chiba students 
and the Taiwanese teachers. The Chiba students commented 
that they were impressed with the warmth of the Taiwanese 
teachers and their passion for teaching. They added that 
the atmosphere made it easy for them to ask questions 
and discuss issues. They also found similarities with the 
situation in Japan such as the pressure of university entrance 
examinations dominating the final year of high school. 
Discussions also focused on the differences in the school day 
and consequently teachers’ workloads. Students in Taiwan 
had a longer day of classes with seven or eight classes and 
more homework, but there were few club activities, so 
teachers did not have to supervise these. They also learned 
that the teachers in Taiwan had more freedom to deviate from 
the textbook than those in Japan did. One student’s comment 
was “I thought the classes were innovative. At the same time, 
I wondered why so many Japanese students aren’t positive 
to join in such activities. Maybe there are some reasons in 
our characters and culture, but I thought (Japanese)teachers 
should make efforts to make their class more enjoyable.”
     Overall, these school visits inspired the Chiba students 
in terms of the teachers’ teaching, the range of activities, the 
classes held all in English, the students positive, spontaneous 
and fluent speaking and the warm welcome by the teachers 
in Taiwan, who facilitated stimulating discussions about 
educational issues. 
Taiwanstudents’visitstoaffiliatedschoolsinChiba
     The students from Taiwan visited the affiliated schools of 
Chiba University. As general observations, they commented 
on the beautiful and pleasant environment of the schools and 
pleasant displays of students’ work on the walls. One student 
commented on the connection of primary school classes 
to daily life, observing that the students went out into the 
community, whereas classes in Taiwan were more based on 
book learning. They commented positively on the teaching 
methods, noting that in the classes they observed, many 
examples from real life were linked to the course content, 
which made the content more memorable, and that impressive 
teaching aids were used to enhance students’ learning and 
motivation. They were impressed by the active learning, the 
wide range of activities in the primary level English classes 
and the students’ positive attitude and English level.
　　They were particularly impressed by a junior high school 
class in which the children explained Japanese culture to 
them in English. In addition, they made positive observations 
about the details of school life such as the cushions that junior 
high school students attached to their chairs, the impressive 
lunch boxes they took to school, the moveable blackboards 
and the wearing of indoor shoes in school. 
OverallComments
    The students were asked about their overall experience and 
the most impressive parts of the programme. 
　　The Japanese students evaluated the whole programme 
highly. This included experiencing Taiwanese culture, sharing 
their own culture and most of all learning about English 
education. They commented on the high levels of and positive 
attitudes towards English in Taiwan as well as the friendly 
and warm welcome they received at all the institutions they 
visited. Comments from students include the following: 
“Overall the experience was valuable, and the best thing I 
learned was watching the university English classes, not only 
because I learned a lot from the contents but also because I 
felt the students’ passion towards learning English and that 
I have to study English more. This programme motivated me 
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a lot.” Another student wrote:” I learned the importance of 
carrying out classes in English. I want to know how students 
in Taiwan, even those who are not English majors, can speak 
English so fluently.” 
     The students from Taiwan also valued the programme 
highly. Their views on the benefits of the programme can be 
summarized as follows: learning about Japanese teaching 
styles and techniques, as well as cultural aspects such as 
dressing up more formally for school visits and showing 
respect to senior students, experiencing Japanese culture 
learning to be independent through managing their daily 
lives in a different culture, understanding the good points of 
the education systems in Taiwan and Japan, and becoming 
more comfortable with expressing themselves in English. 
Some students commented that although neither they nor the 
Japanese students spoke perfect English, they were able to 
develop their confidence through communicating with each 
other and were no longer nervous about speaking to other in 
English. 
     Regarding the time spent out of class, the students from 
Taiwan commented that learning to manage their daily 
lives living in the dormitory and communicating with other 
international students as well as Japanese people was also 
a valuable part of the experience. Some of them took the 
initiative to become involved in other aspects of university 
life such as joining in with university clubs. One student 
participated in a sports group while another joined the choir. 
She commented “When I sung with Japanese students I felt 
the same as them.” Some students mentioned that they were 
also motivated to improve their Japanese skills in order to 
communicate better with Japanese people. In this point it 
is worth noting that some of the students from Taiwan had 
already studied some Japanese. Final comments from two of 
the of the students sum up their experience of the programme: 
“These were precious experiences and memories because of 
the chance to learn about the culture and schools of a place.” 
  “It has been a wonderful journey in my life, and I look 
forward to seeing all my friends again.”
Conclusion
     In general, the programme was a valid experience for the 
participants. Although the number of participants was small 
and their stay only short term, the direct experience of the 
education system of a different culture provided them with 
opportunities to broaden their horizons. Their comments 
indicate that the programme met its objectives in several 
ways: first, through participation in and observing classes as 
well as making presentations, they were able to reflect on the 
similarities and difference between two education systems 
and see their own educational experience in a different 
light. Next, they improved their confidence and motivation 
in communicating in English about both practical and 
academic matters. They also came to experience a different 
culture and cultivate new personal relationships Overall, the 
positive responses from the participants indicate that it was 
an enriching experience which has not only benefitted them 
and motivated them personally but has also inspired them for 
their future careers as teachers. 
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